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Our Vision 

‘To open doors to the future’ 

Our Missions Statement 

That children, staff, parents, carers and all stakeholders work actively in partnership to enable all 

pupils to realise and reach their full potential. 

Aims 

• For pupils to operate as independent learners and thinkers 

• To inspire a love for learning 

• To provide a relevant curriculum for all 

• For pupils to value themselves 

• To foster a sense of belonging to a community  

 

Our Values 

• We create 

• We respect each other 

• We try our best 

• We are a team 

• We learn from mistakes 

• We celebrate each other’s success 

• We are polite and considerate 

• We produce magic moments 

 

We want every child to be safe and happy in our school. We believe that the key to this is for us all 

to have self-respect, respect for others and respect for property. 

Everyone has the right to: 

• Feel safe, cared for and respected. 

• Be able to learn to the best of his/her ability and to develop whatever skills he/she 

possesses. 

• Be treated equally irrespective of gender, race, physical characteristics or any other factors. 

• Learn and play without disruption. 

Everyone is expected to: 

• Be responsible for their own behaviour 

• Respect the rights of others 

• Share our values 

 

 



 

Policy on the Foundation Phase Greenfield School 

 

Introduction 

The proposed age range for the Foundation Phase extends from the age of three to the 

end of year two. Entry into our school is at the beginning of the school year in which the children are 

as low as three.  Our priority is to develop the implementation of the Foundation phase in Early 

Years and Key Stage 1 through a rolling programme as set out by the Welsh assembly guidelines. By 

developing a thematic approach across the phase, we will use Foundation Phase methodology 

alongside NC requirements for Years 1 and 2.  The Foundation Phase is important in its own right, 

and also in preparing children for later schooling. It is the Early Learning Goals that set out what is 

expected of most children by the end of the Foundation Stage.  Due to nature of the school we 

propose to roll out the Foundation Phase across the Primary Department and to set individual 

programmes for pupils so that developments are maximised as well as offering a range of specialist 

provision for the requirements of the pupil.  The roll out will continue into Key Stage 3 and 4 for 

pupils that need the specific learning opportunities that the Foundation Phase can offer. 

 

The education we offer our children is based on the following principles: 

• it builds on what our children already know and can do 

• it ensures that no child is excluded or disadvantaged 

• it offers a structure for learning that has a range of starting points, content that 

• matches the needs of young children and activities that provide opportunities for 

learning both indoors and outdoors, including a range of specialist provision. 

• It provides a rich and stimulating environment. 

 

 

Aims and objectives 

The curriculum of the Foundation Phase underpins all future learning by promoting and 

developing: 

• personal, social and emotional well-being 

• positive attitudes and dispositions towards learning 

• social skills 

• attention skills and persistence 

• language and communication 

• reading and writing 

• mathematics 

• knowledge and understanding of the world 

• physical development 

• creative development 

• Welsh language development. 

 

 

Teaching and learning style 

The features of effective teaching and learning in our school are defined in our policy on 

teaching and learning. They apply to teaching and learning in the Foundation Stage just as 

much as they do to the teaching and learning in Key Stage 1, 2, 3 or 4. 

The more general features of good practice in our school that relate to the Foundation 

Phase are: 

• the partnership between teachers and parents that helps our children to feel secure at 

school and to develop a sense of well-being and achievement. 



• the understanding that teachers have of how children develop and learn and how this must 

be reflected in their teaching. 

• the range of approaches that provide first-hand experiences, give clear explanations, make 

appropriate interventions and extend and develop the children's play, talk or other means of 

communication. 

• the carefully planned curriculum that helps children achieve success by the end of the 

Foundation Phase. 

• the provision for children to take part in activities that build on and extend their 

interests and develop their intellectual, physical, social and emotional abilities. 

• the encouragement for children to communicate and talk about their learning and to 

develop independence and self-management. 

• the support for learning, with appropriate and accessible space, facilities and 

equipment, both indoors and outdoors. 

• the identification, through observations, of children's progress and future learning 

needs, which are regularly shared with parents. 

• the good relationships between our school and the other educational settings in which the 

children have been learning before joining our school. 

• the clear aims of our work, and the regular monitoring of our work to evaluate and 

improve it. 

• The regular identification of training needs for all adults working at the Foundation 

Phase.  Ensuring that individual needs are met within the Foundation Phase and areas of 

improvement are identified and specialist provision set up to add with development. 

 

Play 

Through play, our children explore and develop the learning experiences that help them 

make sense of the world. They practise and build up their ideas, learn how to control 

themselves and begin to understand the need for rules. They have the opportunity to think 

creatively both alongside other children and on their own. They communicate through a range of 

means, with others as they investigate and solve problems. They express fears, or re-live anxious 

experiences, in controlled and safe situations. 

 

 

Inclusion 

We believe that all our children matter. We give our children every opportunity to achieve 

their best. We do this by taking account of our children's range of life experiences when we are 

planning for their learning (see our policy on inclusion).  We understand the complex needs of our 

pupils are realise the need for specialist care and provision that will enable our pupils to reach their 

potential.  We work closely with a neighbouring mainstream setting that allows successfully 

inclusion for our Early Years setting.  At the Foundation Phase, we set realistic and challenging 

expectations keyed to the needs of our children so that most achieve success either by the end of 

the Key Stage or at some point during their time at the school.  

Some children progress in some areas beyond this point at the end of Key Stage 2 and provision is 

made for this. We help them do this by planning to meet the needs of both 

boys and girls, of children who are more able, of children from all social and cultural backgrounds, of 

children from different ethnic groups and of those from diverse linguistic backgrounds. 

We meet the needs of all our children through: 

• planning opportunities that build on and extend the children's knowledge, experience 

and interests and develop their self-esteem and confidence. 

• using a variety of teaching strategies that are based on children's learning needs 

• providing a wide range of opportunities to motivate and support children and to help 

them to learn effectively. 



• offering a safe and supportive learning environment in which the contribution of all 

children is valued. 

• employing resources that reflect diversity, and that avoid discrimination and 

stereotyping. 

• planning challenging activities for children whose ability and understanding needs focus and 

development in language and communication skills. 

• monitoring children's progress and providing support through various intervention 

procedures, as and when necessary. 

• Celebrating success and achievements, with a strong emphasis on praise. 

• Valuing and encouraging parent involvement in their children’s education. 

 

 

The Curriculum 

Our curriculum for the Foundation Phase reflects the areas of learning identified in the 

outcomes. Our children's learning experiences enable them to develop competency and 

skill across a number of learning areas. A skills based curriculum has been developed within the early 

years using ‘The framework for children’s learning 3-7 year olds in Wales’. Each of the seven areas of 

development has been broken down and develops over the year. 

The curriculum that the Foundation Phase use as guidance to planning is the Equals curriculum.  

EQUALS is committed to improving the lives of children and young people with learning difficulties 

and disabilities through supporting high quality education.  Using the ‘The framework for children’s 

learning 3-7 year olds in Wales’, skills have been placed into the Equals documents and the plans are 

used as aids in ensuring that teaching activities match the level and requirement of the pupil.  The 

Equals curriculum provides the Long Term Planning for teachers and is used as a resource to meet 

the complex needs of the pupils within the school. 

The Equals Schemes of Work have been written by teachers who have expertise in Special 

Education. They are currently teaching pupils who are working with the full range of the P Scales and 

the early levels of the National Curriculum. The information has also been reviewed and critically 

reviewed by another group of teaching professionals, including Head Teachers and School 

Inspectors. In these Schemes of Work the materials are designed to help the school develop its 

Special Education framework. The School addresses other aspects of the framework in conjunction 

with this guidance, building on links identified in the units. The Schemes of Work illustrates the 

different ways in which teachers can develop Special Education learning opportunities to respond to 

the specific needs and priorities of the pupils, their communities and the school. It also builds on 

pupil’s experiences and learning throughout the Foundation Stage.  The schemes of work are 

working documents in which teachers add valuable experiences and activities that can be used with 

the pupils. 

A three year rolling programme is set out for pupils in Key Stage 1 and 2.  As a special school there is 

need for continuity and reinforcement and we felt the consistent themes would help to apply this.  

Different units are to be covered in Key Stage 1 and 2 to avoid duplication of work. 

 

Planning 

Using the Foundation Phase Framework and the Equals Curriculum, teachers use the Equals as the 

Long term planning and have ensured that skills using the Foundation Phase Framework are placed 

on them.  Teachers them use topic theme based medium term plans that encompasses skills and 

activities that are to be undertaken.  Teachers then use a short term plan that allows them to think 

of focussed tasks to be completed. 

Continuous provision is enhanced according to what the children need and want. 



Discussions with the children, and observations, inform the teachers and other classroom 

adults in developing the learning environment and in moving the learning on. The provision 

is flexible to cater for the children’s levels of engagement and interaction. The skills are 

reinforced throughout the areas at every opportunity and the pupils are made aware of their 

whole class and individual targets wherever possible. Skills are frequently revisited.  Continuous 

Provision sheets are placed near all areas of learning along with Enhanced Provision sheets that 

match the theme. 

 

Within a special school provision is essential in order to meet the needs of the pupil.  Timetables are 

set up in order to ensure all pupils are allocated provision in addition to classrooms and outdoor 

areas.  The extra provision includes: 

 

• OPTI Music Room – Includes Special Needs Library, Opti Music, Computer Area, Role Play 

shop and Kitchen Area.  Designed for children with complex needs. 

• Foundation Room – Includes Book area, music area, Messy play, all designed for pupils with 

Autism and children with complex learning needs. 

• Hydro Therapy Pool – Learning to take place in swimming setting carrying out various 

aspects of the Foundation areas. 

• Sensory Room – Includes a range of provision specific for needs of pupil with special needs. 

• Interactive Room - Includes a range of provision specific for needs of pupil with special 

needs. 

 

 

Observations 

Observations are an integral part of the learning process. Informal, spontaneous, 

observations take place throughout the independent/directed learning process, through the 

use of post it notes, confidential notes and discussions. Planned observations are carried 

out each week.  Each pupil have a profile regarding improvements in learning. 

 

 

Assessment 

Assessment is an important and integral part of the FP. If information is gathered regularly, 

the record will be an invaluable tool to plan for individual progression and evaluate the 

curriculum offered. Assessments are made by observing the children in both planned and 

spontaneous activities.  Assessment is ongoing throughout the structured play. Pupils are catered for 

as individuals and therefore moved forward at their own pace. Formative assessment is done 

through the use of post it notes, thought maps, tick lists, formal and informal observations and peer 

and self assessments. Assessment and observation files are kept to record relevant assessments. 

(Please refer to Assessment for Learning Policy).  Baseline tests are carried out as the children enter 

school in Nursery and Reception. Targets against the outcomes are set for in house tracking and 

annual reports show the annual summative assessment overview.  Our main form of summative 

assessment comes from B Squared and Routes for Learning.  Please see Assessment policy for more 

details. 

 

 

The role of parents 

We believe that all parents have an important role to play in the education of their child. We 

therefore recognise the role that parents have played, and their future role, in educating the 

children. We do this through: 

• talking to parents about their child before their child starts in our school 

• opportunities given to the children to spend time with their teacher before starting 



school. 

• inviting all parents to an induction visit during the term before their child starts school. 

• offering parents regular opportunities to talk about their child's progress. 

• encouraging parents to talk to the child's teacher if there are any concerns. 

• having flexible admission arrangements and allowing time to discuss each child's 

circumstances 

• offering a range of activities, throughout the year, that encourage collaboration 

between child, school and parents e.g. “Positive Parenting” workshops. 

• providing various activities that involve parents, i.e. regular communication with home 

through the home/school links, class information sheets related to themes 

and inviting parents to curriculum evenings in order to discuss the kind of work that 

the children are undertaking and home school links. 

• Inviting parents into the setting to talk about and be interviewed by the children on 

their family, jobs and pets. 

• Encouraging parental help, such as supporting the reading carousel and gardening. 

• There is a formal meeting for parents twice a year at which the parents discuss the child's 

progress in private with the teacher. Each term there are regular open hours offering 

parents an opportunity to look at work and displays in the classrooms with their children.  

Parents receive a report on their child's attainment and progress at the end of each school 

year. 

 

Evidence 

• A sample of books are kept and monitored containing samples of each level 

while some other work is sent home. They show progression throughout the 

year. 

• Photo files are kept and updated regularly to show examples activities. These are 

annotated to display skills covered during these activities. Where possible, the 

children annotate their photographs. 

• Subject leaders use opportunities to discuss children’s work with them in order to 

gain further understanding of their learning. 

• Class books are made. 

• Observation files/ notes are kept and monitored. 

• Thought maps/discussion sheets are kept. 

• Tick lists/confidential notes. 

 

 

Resources 

We plan a stimulating learning environment, both indoors and outdoors, that encourages a 

positive attitude to learning. We use materials and equipment that reflect both the 

community that the children come from and the wider world. We encourage the children to 

make their own selection of the activities on offer as we believe that this encourages 

independent learning. Links with the community are cherished. 

 

 


